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Relationships and Connection

Positive Staff-CYP Interactions

•	� Positive regard demonstrated by all staff towards every CYP, with first interactions 
prioritised so CYP feel valued and know they are liked by members of staff.

•	� Meet-and-greet routines and support during transitions, e.g. staff positioned at 
classroom doors to welcome CYP and provide reassurance during transitions.

•	� Recognition of individual strengths and interests ensures staff seek opportunities for 
meaningful connection with every CYP.

•	� Opportunities for meaningful contribution and positive connections provided regularly 
across the class and wider community.

Relational Approaches and Emotional Attunement

•	� Consistency of relational approach practised by all staff, ensures predictability, 
reliability, and dependability in actions, communication, and emotions.

•	� Relational approaches such as PACE (Playfulness, Acceptance, Curiosity, Empathy) 
and WINE (Wonder, Imagine, Notice, Empathy) embedded in daily practice.

•	� ‘Wondering aloud’ strategies used to promote emotional understanding, e.g. “I wonder 
if you’re feeling frustrated because that was unexpected?”.

•	� Responsiveness to CYP expression—verbal, non-verbal, and emotional—used to build 
trust and connection, e.g. staff notice body language and tone of voice, responding 
with attuned support such as offering a break or check in.

•	� Repeated relational experiences prioritised with emotionally available adults to support 
CYP in moving from blocked trust (not feeling psychologically safe with anyone) to 
trust, and from self-help to help-seeking.

Peer Relationships and Social Development

•	� Buddy systems and peer mentoring implemented as two-way support, enabling both 
CYP to develop empathy, understanding, and acceptance of differences.

•	� Circle time and tutor sessions structured to enhance emotional literacy and foster a 
sense of community.

•	� Monitoring and tracking systems used to identify CYP who need extra support with 
peer interactions and timely, effective help is provided.

•	� Confidence in supporting peer interactions helps all staff, e.g. teachers, TAs, LBS guide 
CYP to manage differences of opinion and resolve conflicts effectively.

•	� Targeted support for developing peer relationships promotes positive and sustained 
connections among CYP.

Expression of Concern 

•	� Systems for safe expression of concerns available, e.g. Primary – physical worry box; 
Secondary – anonymous online form submitted to Designated Safeguarding Lead (DSL) 
or Senior Mental Health Lead (SMHL).
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Environment, Organisation and Routines

Environment

•	� A predictable, safe, visually calm and well-organised environment is designed to 
prevent CYP overwhelm and support focus and concentration.

•	� Distractions minimised to support focus and attention, e.g. reduction of background 
noise, closing windows/doors, and positioning CYP away from busy areas, where 
possible.

•	� Flexible seating arrangements are offered for different lessons and times of day.

•	� Additional space and seating adjustments, e.g. a double desk, postural support, 
consistently considered and accommodated to support engagement and focus.

•	� Access to calm spaces and key adults is available, when needed, for regulation and 
recovery.

Organisation

•	� Clearly labelled, accessible resources, e.g. pots, trays, drawers with photos or 
drawings added on labels, where appropriate, to support independence.

•	� Strategies in place for requesting breaks enable CYP to step back from tasks when 
overwhelmed, e.g. verbal cues, visual cues (break card, discreet gestures).

•	� Timetables, now-and-next boards, change cards, and sand timers used to reduce 
anxiety and aid understanding of regular transitions.

•	� Structured alternatives available during unstructured times with staff trained to respond 
to CYP needs, e.g. lunch clubs, zoned areas.

•	� Planned recognition of sensory needs includes sensory breaks, sensory 
accommodations, fidget tools, ear defenders, wobble cushions or alternative seating.

•	� Movement and sensory breaks (adapted to age/stage) are used to proactively and 
reactively support engagement, with older CYP encouraged to develop independent 
strategies throughout the day.

Routines

•	� Teaching, modelling, and reinforcement of setting routines provides predictability and 
reduces anxiety, e.g. shared language and expectations for lining up, transitions, and 
break times used across all staff.

•	� Known visual and non-verbal signals support routines, with time dedicated to ensuring 
all CYP recognise and understand them.

•	� Communication of changes to routine with advance notice occurs as soon as possible.

•	� Consistent scripted phrases support emotional regulation and understanding, e.g. 
“Now we are finishing… Next we are going to…” during activity changes.

Emotional Regulation 

Early Identification and Regulation Support

•	� Awareness of the ‘flight, fight, freeze, or fawn’ responses enable staff to recognise 
behavioural reactions and implement timely, appropriate interventions.

•	� Presence of a co-regulating adult who is emotionally available and predictable supports 
CYP through attuned actions such as making eye contact, positioning nearby without 
invading personal space, and offering reassurance, e.g. “I am here with you,”.

•	� Analysis of triggers, underlying functions, and behavioural patterns enables staff to plan 
proactive regulation strategies and timely interventions.

•	� Development of scripts and social stories for recurring incidents supports consistency 
of response and enhances CYP understanding through positive, concise language.

•	� Explicit teaching of self-regulation strategies to whole classes promotes independence 
and resilience, e.g. breathing techniques and yoga.

•	� Emotion coaching implemented across the setting strengthens emotional literacy and 
coping skills.

•	� Emotional literacy skills explicitly taught, including recognising and naming feelings, 
understanding causes, and responding in healthy ways, e.g. Zones of Regulation.

•	� Resilience and problem-solving explicitly taught to all.

•	� Visuals and structured emotional check-ins used to support communication and 
regulation, e.g. Zones of Regulation.

•	� ‘Leave with Dignity’ options ensure autonomy and safe exits during moments of 
overwhelm.

Modelling and Communication

•	� Modelling of calm, respectful, and positive communication sets expectations and tone, 
even during challenging situations.

•	� Narration of healthy emotional responses provides CYP with clear examples of 
regulation strategies.

•	� Self-awareness of own emotional state by staff ensures they regulate themselves 
before responding to CYP, maintaining calm and supportive interactions. 

•	� Slowed pace, gentle 
tone, and active 
listening used to 
promote processing 
time and build trust. 

•	� Non-confrontational 
body language and 
affirming language 
employed to reduce 
escalation and foster 
psychological safety.
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Emotionally Based School Avoidance

Please read in conjunction with B&NES’ EBSA Guidance.

•	� Emotional wellbeing, inclusion, and a sense of belonging are promoted across the 
whole setting.

•	� Early detection of non-attendance patterns and EBSA indicators with proactive support 
and signposting for parent/carers.

•	� Early intervention and supportive approaches are guided by an understanding that 
EBSA is not a behavioural choice but a complex response to internal and external 
stressors, including (but not limited to) anxiety, trauma, neurodivergence, and 
environmental factors within the setting or home.

•	� An EBSA-aware staff member designated as a key point of reference for CYP and 
parent/carers.

•	� Consistent, sensitive, and curious language used by all when discussing non-
attendance, avoiding judgment and focusing on understanding barriers.

•	� Reliable follow-through on agreed actions is used to build trust with parent/carers.

•	� School Aged Health Service resources routinely shared with parent/carers to support 
understanding and management of anxiety.

•	� B&NES’ Child and Family Health App signposted to parent/carers to enable access to 
early help services, mental health resources, and local support options.

•	� Trusted CYP/staff relationships, reinforced by low-pressure check-ins and consistent 
validation and acceptance of the CYP’s feelings.

•	� CYP voice gathered through gentle, curious approaches, asking questions such as, 
“What helps right now?” to inform support planning.

•	� CYP voice centred in planning and decision-making, ensuring support is co-produced 
and responsive to individual needs.

•	� Proactive, relationship-based transition planning for CYP with known vulnerabilities.

Curriculum and Learning Design

•	� Resilience, independence, and growth mindset integrated into the curriculum to 
promote confidence and perseverance.

•	� Intrinsic and extrinsic rewards considered by staff ensure that intrinsic motivators are 
prioritised when engaging CYP, fostering sustained motivation and personal growth.

•	� Recognition that success breeds motivation drives staff to ensure CYP experience 
daily, independent success, promoting confidence and engagement.

•	� Lessons designed to stimulate curiosity and engagement encouraging active learning 
and motivation.

•	� Effort, process, and learning behaviours celebrated to reinforce perseverance, 
creativity, and collaboration.

•	� Safe opportunities to make and learn from mistakes provided, normalising error and 
building resilience.

•	� Strengths-based and interest-led learning opportunities enhance relevance and 
motivation for CYP.

•	� Meaningful classroom roles assigned to foster sense of belonging and purpose.

•	� Aspirations and future goals utilised to engage and motivate CYP, strengthening 
connection to learning.

Relational and Restorative Practice

•	� Restorative ‘reflect, repair, rebuild’ opportunities guarantee a fresh start following incidents.

•	� Appropriate alignment or allocation of staff to support CYP’s needs and preferences, 
fostering trust and engagement. 

•	� Access to safe spaces and trusted adults for CYP when emotional regulation is needed.

•	� Buddy systems and peer mentoring promotes empathy, understanding, and 
acceptance of differences.

Sensory

•	� Preventative and responsive planning to sensory overwhelm.

•	� Alerting, organising and calming activities provided and used proactively to meet fluctuating 
levels of engagement as a whole-class strategy or sensory circuit, e.g.  movement breaks 
during lessons of prolonged static listening, calming music to support focus.   

•	� Conversations are encouraged about bodily feelings and how these impact emotions 
and behaviour.   

•	� The potential intensity of the school day is understood and promoted, including 
sensory demands, and the impact this can have on learning and engagement.

•	� Sensory breaks used (adapted to age/stage) to support engagement. Encourage older 
CYP to develop strategies that can be carried out independently throughout day.    

•	� Sensory tools accessible and offered for CYP to use, e.g. fidget tools, chewable 
jewellery, weighted item as part of their sensory ‘toolbox’ strategies, to support focus, 
wellbeing, and engagement. CYP are taught when and how to use tools appropriately, 
e.g. during independent work, transitions, or when feeling overwhelmed.    
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Mental Health 

•	� Regular assessment of whole-setting provision using the B&NES’ Mental Health and 
Wellbeing Audit https://thehub.bathnes.gov.uk/Page/11033.

•	� Risk factor identification and monitoring of warning signs for mental health issues 
embedded in staff practice. Staff aware of escalation procedures for concerns 
regarding CYP wellbeing.

•	� Screening tools and wellbeing check-ins are utilised to identify needs at the earliest 
stage.

•	� Wellbeing provisions are selected for specific impact, with baseline and exit data 
evaluated.

•	� Clear pastoral systems ensure CYP are well known to staff teams.

•	� Acknowledgement and positive greetings for CYP during arrival and transition times.

•	� Timely support accessible to CYP from an appropriate adult.

•	� Access to safe spaces and trusted adults for CYP when emotional regulation is 
needed.

•	� Emotional literacy skills explicitly taught, including recognising and naming feelings, 
understanding causes, and responding in healthy ways, e.g. Zones of Regulation.

•	� Resilience and problem-solving explicitly taught to all.

•	� Restorative ‘reflect, repair, rebuild’ opportunities guarantee a fresh start following 
incidents.

•	� Proactive internal referrals for support follow clear procedures.

•	� Wellbeing workshops and information sessions for parent/carers develop awareness.

•	� The impact of sleep on mental health is considered to proactively signpost for further 
guidance and support.

•	� The impact of diet/food on mental health is considered to proactively signpost for 
further guidance and support.

•	� Local mental health services are used to enhance provision, e.g. B&NES Get Mental 
Health and Wellbeing Support for CYP.

Resources - Evidenced-based advice and 
interventions

Relationships and Connection

B&NES’ Trauma Informed Guidance - This document provides policy guidance on 
trauma-informed approaches to behaviour for educational settings in B&NES. 
https://www.bathnes.gov.uk/sites/default/files/2024-10/4083.BNES%20Trauma%20
Informed%20Guidance_web.pdf

Relational Approaches - Moving from Behavioural to Relational Responses 
https://beaconhouse.org.uk/wp-content/uploads/2021/12/Behavioural-to-Relational-
Responses-at-School.pdf

PACE - Playfulness, Acceptance, Curiosity, Empathy 
https://girfec.fife.scot/__data/assets/pdf_file/0024/48903/PACE-School.pdf

WINE - I wonder, I imagine, I notice, empathy 
https://www.traumainformedschools.co.uk/images/WINE_Sentence_stems_6.pdf

EEF – Supporting Attendance - Build a Culture of Community and Belonging  
for pupils 
https://educationendowmentfoundation.org.uk/education-evidence/leadership-and-
planning/supporting-attendance/build-a-culture-of-community-and-belonging-for-pupils

Capturing CYP Voice 

PATH Process 
https://www.kirkleeslocaloffer.org.uk/sendco-professional-information-and-resources-
page/support-plans-i-apdr-msp-s-iep-s/path-planning-alternative-tomorrows-with-hope/

The Ideal School  
https://www.shropshirelg.net/media/50ihc0ly/the-ideal-school-resource.pdf

School Wellbeing Cards  
https://www.schoolwellbeingcards.co.uk/

Environment, organisation and routines

Education Endowment Foundation Blog - Routine reset or routine re-teach? 
https://educationendowmentfoundation.org.uk/news/eef-blog-routine-reset-or-routine-re-
teach
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