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Understanding, Speaking, Focus and Vocabulary 

Focus and Listening 

•	� The environment is well organised and calm.

•	 Flexible seating arrangements are carefully considered to optimise focus.

•	� CYP’s name first, and subtle, non-verbal prompts are used to gain attention.

•	� Visual supports/prompts are consistently used to gain and maintain class attention, 
e.g. a ‘stop and look’ symbol card.

•	� Clear expectations of lessons/activities/tasks, including the order they will be 
completed, are established with visual cues. 

•	� Key behaviours for successful listening and focus are taught, explicitly reinforced,  
and modelled.

•	� Specific activities that encourage and practise attention and listening skills are 
implemented, e.g. CYP participate in ‘listening pairs’ where one CYP shares 
information, and the other must retell key points.

•	� Positive reinforcement, alongside visuals (e.g. Widgit symbols), is used to promote 
good listening behaviour.

•	� Prior knowledge and interests are incorporated to motivate CYP.

•	� Understanding is checked through asking CYP to explain tasks back, rather than just 
repeating instructions.

•	 Developmentally appropriate instructions are used, e.g. short, simple, direct sentences.

•	� Opportunities are provided for peer interactions, with scaffolding where appropriate,  
to maintain CYPs’ interest, e.g. “I agree because...” “In my opinion it is...”.

•	� Reward systems that are clear, visual, and consistent are in place to promote focus 
and attention. 

•	� Quiet workstations, low arousal work areas, or individual desks are available  
as needed. 

 

Communication and Interaction - Universal

Definition 

CYP with Speech, Language and Communication Needs (SLCN), which includes autism, 
experience differences in expressing themselves, understanding language and how they 
interact with others and the world around them. Each CYP’s profile is unique and can 
change over time, with differences potentially affecting one or multiple aspects of speech, 
language, or social communication at different stages of life (SEND Code of Practice 
2015; 6.28 &6.29). 

In line with the outlined Graduated Approach (see section B www.bathnes.gov.uk/oap-
graduated-approach), settings should begin with high-quality, inclusive teaching and 
progress through increasingly targeted support (if required), based on assessed and 
identified need.

These strategies are in addition to the whole-setting expectations in Section A  
www.bathnes.gov.uk/oap-setting-expectations

SEND Code of Practice 2015 (CoP) 

In addition to high-quality teaching, it is expected that settings will provide some of the 
strategies below to meet the needs of the CYP.

Some CYP may require more significant adaptations to be made. It is important to 
consider how a CYP might present in their community and their setting.

This section provides a comprehensive range of strategies across the key areas of using 
and understanding language and social communication.

Promoting positive communication environments is the responsibility of all members of 
staff in the setting, and should include strategies to support:

•	 Focus and Listening 

•	 Understanding Language and Communication 

•	 Expressive (spoken) Language and Communication 

•	 Speech 

•	 Vocabulary 

•	 Social Development, Interaction and Play 

•	 Flexibility of Thought 
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www.bathnes.gov.uk/inclusion-send-commitment-ordinarily-available-provision
www.bathnes.gov.uk/inclusion-send-commitment-ordinarily-available-provision
www.bathnes.gov.uk/inclusion-send-commitment-ordinarily-available-provision-setting-expectations
https://www.gov.uk/government/publications/send-code-of-practice-0-to-25


6 7

COMMUNICATION & INTERACTION    SEND Support

COMMUNICATION & INTERACTION    UNIVERSAL

COMMUNICATION & INTERACTION    RESOURCES

COGNITION & LEARNING    SEND Support

COGNITION & LEARNING    UNIVERSAL

COGNITION & LEARNING    RESOURCES

SENSORY AND/OR PHYSICAL   SEND Support

SENSORY AND/OR PHYSICAL    UNIVERSAL

SENSORY AND/OR PHYSICAL    RESOURCES

SOCIAL, EMOTIONAL & MENTAL HEALTH   SEND Support

SOCIAL, EMOTIONAL & MENTAL HEALTH    UNIVERSAL

SOCIAL, EMOTIONAL & MENTAL HEALTH    RESOURCES

Receptive (understanding) Language and Communication 

•	 Context of learning is clearly established before moving into details.

•	 Processing time is given by staff, who pause long enough and avoid rephrasing.

•	 Speed and quantity of language used with CYP are carefully considered. 

•	 CYP understanding is checked by asking them to describe ‘what’ they are learning.

•	� Information is given in clear, concise, and accessible language and abstract language 
is avoided. 

•	� CYP are encouraged to indicate when they have not understood and given ways to do 
this, e.g. ‘I need help’ cards or agreed non-verbal signals. 

•	� Multi-sensory approaches to teaching new vocabulary and concepts are used, with 
opportunities for repetition and reinforcement. Objects of reference are used when 
appropriate.  

•	 Visuals are used alongside verbal instructions – ‘words disappear, visuals don’t.’

•	 Longer instructions are chunked and clearly sequenced.

•	� Teaching vocabulary is a core part of planning and delivering learning, e.g. using  
 word webs, CYP dictionary etc. 

•	� Command words are explicitly taught to support understanding and processing  
of instructions.

•	� Relevant examples support 
understanding and build on CYPs’ 
differing experiences.

•	� Questions are adapted  
to different language levels,  
e.g. ‘what/where’ questions are 
more accessible than ‘how/why’.

•	� Key words are emphasised  
using slight stress and/
or appropriate non-verbal 
communication, e.g. showing, 
gestures, picture supports.

•	� Negative instructions are avoided, 
and staff positively reframe what 
they want to see, e.g. “Don’t 
shout,” is replaced with “Quiet 
voice, thank you,”.

•	 Sarcasm, ambiguities, and idioms  
	 are avoided, or explicitly explained 	
	 where necessary.  

Expressive (spoken) Language and Communication

•	� Specific praise for clear communication is used to build CYP confidence, e.g. “I really 
liked how clearly you explained your idea,”.  

•	 Stimuli, chosen for interest, are used to encourage engagement in oracy.  

•	� Language is modelled back by staff using correct grammatical structure and content, 
rather than directly correcting CYP.

•	� Modelling and expansion of language occur frequently in social and learning contexts 
throughout the school day, e.g. CYP says, “ball gone,” and adult says, “The ball has 
gone in the box,”.

•	� Scaffolding is provided to help CYP respond and join in with discussions, e.g. 
prompting questions, encouragement to re-order ideas, visual support. 

•	 Sentence starters, stems, and scripts are used to support spoken language.  

•	� Opportunities for language rehearsal and development are provided before ideas are 
shared with others (verbally or in writing), e.g. talk partners. 

•	� Word finding strategies are used to support CYP who find word retrieval difficult, such 
as talking around a word and description techniques.  

•	� Approaches that help CYP structure thoughts and ideas are used consistently, e.g. 
story planners, narrative templates, concept maps.

•	� Alternatives to talking are available as communication, e.g. use of gestures, pointing, 
symbols, writing and technology.  

Speech

•	 Clear speech and pronunciation are modelled by all staff.

•	 Rate of conversation is considered to reduce pressure on CYP to respond quickly.

•	� Language and specific words are modelled back accurately, and the CYP’s message 
responded to regardless of any mistakes with pronunciation, e.g. if a CYP asks, 
“Where’s the dup (cup)?” responding, “The cup is here,” rather than directly correcting 
speech. 

•	� Alternative communication methods are modelled and made accessible by staff, e.g. 
gestures, showing, communication boards, visuals.
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Vocabulary

•	 New vocabulary is systematically taught, explained, and rehearsed.  

•	� Whole class pre and post teaching of vocabulary is used to introduce new  
topic vocabulary.

•	� Multiple-meaning words are explicitly taught, e.g. words like ‘bank’ or ‘light’ are 
explored in context.

•	� Specific vocabulary is used and modelled in response to empty words such as ‘thing’ 
or ‘nice.’ 

•	� Word finding strategies are taught to support with vocabulary difficulties, e.g. talking 
around a word and description techniques.  

•	� A range of actions and visuals are used as part of teaching vocabulary and reinforced 
using retrieval. 

•	� Opportunities are provided for ideas to be shared that relate to new vocabulary, 
providing context and making links to existing experiences.

•	� Vocabulary resources, e.g. word banks and word webs are available to support 
learning.

•	 Dictionaries and thesauruses are accessible to CYP, who are taught how to use them.

Social Communication 

Social Development, Interaction and Play 

•	� Social knowledge is explicitly taught, e.g. staff use structured activities (role-play, 
social stories, modelling) to teach skills such as turn-taking, personal space, greetings, 
and active listening. 

•	 Rules of social interaction are modelled. 

•	 Positive reinforcement and redirection are used to encourage social behaviour.  

•	� Specific roles are given in group work to support peer interaction, with explicit teaching 
on how to work in groups, e.g. roles such as Instigator, Builder, Challenger, Clarifier, 
Prober, and Summariser.

•	� CYP voice around what they feel comfortable with is sought, understood and valued  
by staff. 

•	� Opportunities to share experiences with others are provided, using prompts  
as appropriate. 

•	� Confidence and self-esteem are developed by providing CYP with opportunities to 
share their strengths and achievements and take responsibility within tasks. 

•	 Emotion words are taught using visuals, including pictures, photographs, and videos. 

•	� Emotion Coaching is used to help to narrate CYP’s experiences and notice what is 
happening.

•	� Relational approaches, such as PACE (Playfulness, Acceptance, Curiosity, Empathy) 
and WINE (Wonder, Imagine, Notice Empathy) are embedded in daily practice. 

•	 Recognition and reflection on emotions in different contexts are encouraged.

•	 Strategies for calming and self-regulation are explicitly taught. 

•	� Understanding of physical sensations and emotional triggers is encouraged by 
exploring where emotions are felt in the body.

•	� Flexible grouping strategies are used, where the CYP can work with appropriate 
pairings / groups / or work individually if needed. Consider social demands being 
placed on the CYP, the task, how they are on that day, how they have been prepared 
for the task.  

•	� Social communication conventions, e.g. impulse control, waiting to speak, turn taking, 
listening, are taught and reinforced.

•	� Social Stories/Situational Stories and Social Situation Mapping are used to support 
understanding and choices. 

•	� A safe space or a trusted adult is accessible to CYP when they are feeling 
overwhelmed.

•	� Structured alternatives during unstructured times are available.

•	� Peer understanding and acceptance of everyone’s uniqueness are actively supported, 
e.g. through whole-class activities, assemblies, and awareness weeks.



10 11

COMMUNICATION & INTERACTION    SEND Support

COMMUNICATION & INTERACTION    UNIVERSAL

COMMUNICATION & INTERACTION    RESOURCES

COGNITION & LEARNING    SEND Support

COGNITION & LEARNING    UNIVERSAL

COGNITION & LEARNING    RESOURCES

SENSORY AND/OR PHYSICAL   SEND Support

SENSORY AND/OR PHYSICAL    UNIVERSAL

SENSORY AND/OR PHYSICAL    RESOURCES

SOCIAL, EMOTIONAL & MENTAL HEALTH   SEND Support

SOCIAL, EMOTIONAL & MENTAL HEALTH    UNIVERSAL

SOCIAL, EMOTIONAL & MENTAL HEALTH    RESOURCES

11

Resources - Evidence-based advice  
and interventions

Receptive and Expressive Language 

Advice / Links

Afasic supports and provides information for families with children and young adults 
who have Speech Language and Communication Needs (SLCN) with a focus on 
Developmental Language Disorder (DLD) https://www.afasic.org.uk/

Black Sheep Press provide resources for teachers and speech and language therapists 
working with CYP who have DLD and SLCN.  
https://www.blacksheeppress.co.uk/?srsltid=AfmBOoqfY5VjEthtg3ScZSbAaovihzA-
qZQL0F_Rbxv4KIm4iPwEzrbF

Elklan’s Communication Friendly Settings (CFS) Programme is a nationally accredited 
training pathway designed to empower educational settings to develop high-quality and 
inclusive practices to support CYP’s SLCN.   
https://www.elklan.co.uk/Training/Settings/CFSe/

The Better Research Programme reviews interventions for CYP with SLCN  
https://www.gov.uk/government/publications/exploring-interventions-for-children-and-
young-people-with-speech-language-and-communication-needs-a-study-of-practice

HCRG Children’s Speech and Language Therapy  
https://bswcommunityservices.co.uk/services/childrens-speech-and-language-therapy/

I-CAN Information on a range of issues affecting CYP’s SLCN in education. 
https://www.icancharity.org.uk/

SpeechBITE TM www.speechbite.com  Database providing open access to a catalogue 
of Best Interventions and Treatment Efficacy across the scope of speech pathology 
practice.

The American Speech-Language-Hearing Association (ASHA) Compendium of EBP 
Guidelines and systematic reviews https://www.asha.org/

The British Stammering Association https://stamma.org/

Flexibility of Thought

•	 Structure of the day is made clear to CYP through an accessible timetable.

•	� Transition strategies are implemented to support CYP with changes and unexpected 
events, e.g. advance warning, preparation, change/surprise cards, first-next boards.

•	� Preparation is made for activities that take place outside of the normal setting context, 
e.g. homework and educational visits.

•	� Clear signage is used, and specific areas are labelled clearly and appropriately, e.g. 
‘Staff Only’.

•	� A consistent visual cue system supports instructions across the setting, e.g. set signals 
for ‘Listen’ or ‘Quiet work’.

•	 Choices are reduced to provide 2-3 positive options. 

•	� Overviews of new learning are shared in advance and opportunities provided for 
becoming familiar with content; knowledge organisers could be used to support this.  

•	 Sequential language, supported by visuals, is used by staff, e.g. ‘First, Next’.

•	� Time management strategies are implemented to help CYP manage time-limited tasks, 
e.g. visual timers, task planners, warnings before task completion / pre-warnings of 
time coming to an end.

•	� Additional processing time is given to support with planning, organising, and 
completing tasks. 

•	� Backward chaining strategies are used where appropriate, giving CYP the opportunity 
to complete the final stages of a task, then gradually complete the earlier steps.

Sensory 

Please see the Sensory Section in Sensory and Physical. 

https://www.afasic.org.uk/
https://www.blacksheeppress.co.uk/?srsltid=AfmBOoqfY5VjEthtg3ScZSbAaovihzA-qZQL0F_Rbxv4KIm4iPwEzrbF
https://www.blacksheeppress.co.uk/?srsltid=AfmBOoqfY5VjEthtg3ScZSbAaovihzA-qZQL0F_Rbxv4KIm4iPwEzrbF
https://www.elklan.co.uk/Training/Settings/CFSe/ 
https://www.gov.uk/government/publications/exploring-interventions-for-children-and-young-people-with-speech-language-and-communication-needs-a-study-of-practice
https://www.gov.uk/government/publications/exploring-interventions-for-children-and-young-people-with-speech-language-and-communication-needs-a-study-of-practice
https://bswcommunityservices.co.uk/services/childrens-speech-and-language-therapy/
https://www.icancharity.org.uk/
www.speechbite.com
https://www.asha.org/
https://stamma.org/
www.bathnes.gov.uk/inclusion-send-commitment-ordinarily-available-provision-strategies
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